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1

Introduction

The main idea of the DEAL project – Development of Literacy and Language
Learning for Disadvantaged Young Learners was to help students with
language and cultural disadvantages use all their learning experiences,
regardless of oppor tunities, contexts, or topics, for literacy development and
language acquisition. Therefore, as the main results of the project, language
learning and literacy development activities were created, as well as visual
and auditory incentives for their implementation, which were consolidated and
made available to the general public through a searchable and free Database
(Base) of activities and incentives.
The purpose of this Handbook is dual: to help everyone use the Base more
easily, and to provide basic information on theoretical principles on which the
activities are based to the facilitators, regardless of the level of their formal
language teaching education

2

Brief information about the project

The DEAL project – Development of Literacy and Language Learning
for Disadvantaged Young Learners was conducted from October 2018 to
September 2020 as a Key Activity 2 Erasmus+ project, involving four par tners:
Faculty of Teacher Education, University of Zagreb – Project Coordinator
Ivan Gundulić Primary School, Zagreb
Ss. Cyril and Methodius University, Skopje, Nor th Macedonia
University of Maribor, Slovenia
The project was launched out of the observed social needs in the par tner
countries, as well as beyond, where, due to increased mobility and population
migrations from both European and non-European states, their societies and
educational systems are becoming more and more multicultural and multilingual.
However, during these changes, some groups are placed at a linguistic,
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cultural, and social disadvantage in the country they are currently inhabiting.
Migrant children, asylum-seekers, and even some national minorities may be at
a linguistic disadvantage if they are unable to receive education in their native
language.
The modern education system must respond competently to two challenges:
children who are not taught in their native language should, as soon as possible,
be able to learn the language of instruction, and, at the same time, be allowed
to preserve their native language. In par ticular, the lack of knowledge of the
language of instruction calls into question the accessibility of education for all
children and implies a number of negative consequences: from the reduced
oppor tunities for the development of the entire potential of students to the early
abandonment of education.
In most educational systems, these problems are largely adequately addressed
at the level of state policy and legislation, but are not always effectively
implemented in everyday school practice. Therefore, in order to create conditions
for a more effective education of this group of students, students need to be
given more oppor tunities for learning, and their educators (preschool teachers,
school teachers, professional suppor t staff, head teachers, and volunteers)
should be provided with additional knowledge and skills.
In order to develop the ability to develop literacy and language proficiency in all
types of education, not only in formal schooling, but also in informal and nonformal situations, the DEAL project was launched. During two years of working
on the project with all project par tners, the planned results were obtained. The
Collection of Examples of Best Practices in Literacy and Language Learning
has been written and published. The Collection presents existing exemplary
examples of implementing language learning for disadvantaged students in
all par ticipating states. At the same time, based on the interviews with the
conductors of this process, various problems faced by the conductors and
elements of the process in need of improvement were identified. The majority of
the project work was to develop transdisciplinary activities for the development
of literacy and language learning. A total of 80 activities were created, along
with appropriate incentives for the activities and other materials needed for their
implementation. A detailed description of the activities, as well as incentives
and other materials necessary for their implementation, were consolidated in
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a computer database. The computer database is searchable, free of charge,
and publicly available. In addition to this Handbook, the Base structure and its
search procedure are also displayed in a shor t video.
All of the above project results were published in four languages: Croatian,
English, Slovenian, and Macedonian, and are available on the project’s website:
https://project-deal.eu
The activities and photos for the incentives were created by all project
par ticipants.
Drawings for incentives were made by Maja Raunik Kirkov, Kristina HorvatBlažinović, Hajnalka Draganić, and Ivan Igić.
The Database was created by Predrag Oreški.
Faculty of Teacher Education, University of Zagreb
Katarina Aladrović Slovaček
Lidija Cvikić
Kristina Horvat-Blažinović
Predrag Oreški
Tamara Turza-Bogdan
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Jelena Vignjević
Ivan Gundulić Primary School, Zagreb
Hajnalka Draganić
Ivan Igić
Marija Karaga
Iskra Osmančević
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Theoretical starting points

An impor tant goal of the DEAL project was to promote the positive aspects
of language acquisition. The ultimate goal is the social inclusion of children
who are at a disadvantage due to cultural diversity and the lack of knowledge
of the language of instruction. To achieve the project’s purpose and goals
in the course of its activities, we present the main principles and star ting
points on which we based their formation: literacy development, connecting
areas of learning (transdisciplinarity), multilingualism and language awareness,
intercultural competence, coverage of various forms of learning, as well as
innovation, creativity, and gameplay.

3. 1. Literacy
Literacy is considered one of the eight key competences for lifelong learning.
Council of the European Union documents define literacy as “the ability to identify,
understand, express, create, and interpret concepts, feelings, facts and opinions
in both oral and written forms, using visual, sound/audio and digital materials
across disciplines and contexts” (Official Journal of the European Union, 2018,
C189:8). Thus, literacy is not mere knowledge of writing, i.e., the knowledge of
writing and written expression, as it is often perceived. It is the general ability of
a person to understand, interpret, and modify information received from visual,
audio, and digital sources, either in spoken or written language. This means
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that the development of literacy requires proficiency in a language, that is, a
cer tain degree of language communication competence. In par ticular, since the
concept of literacy implies the interpretation and reformulation of information,
it is necessary that the language in which literacy is developed can be used
independently and creatively. Therefore, it is necessary to develop literacy in
the language in which a person is most competent, and in multilingual people
in multiple languages.
For children receiving education in a language other than their native language,
which they do not manage at the level of their native-speaking peers, or which
they are just beginning to learn while par ticipating in the educational system,
there will not be a strong enough language basis for literacy development.
Therefore, the task of the educational system is dual: to give children the
oppor tunity to master the language, while simultaneously giving them the
oppor tunity to develop literacy.
In shaping the activities created by the project, the goal was to simultaneously
create and encourage a basis for literacy development during implementing the
activities with a clearly defined linguistic-communicative outcome. Therefore,
the activities are aimed at verbally producing, remodeling, or interpreting
cer tain content based on a visual, auditory, or digital stimulus. For example, in
activity A 28 Everyday I use... a par t of the par ticipants in the activity describe
the function of the objects they see in the image, while the other par t of the
par ticipants must recognise whether it is an object used in a given profession
based on that description.
In addition to promoting literacy in a broader sense, activities are also aimed
at encouraging the development of literacy in a narrower sense, namely, the
acquisition of writing skills in the project languages. Since the target group
of the project is young children, activities aimed at developing literacy in a
narrower sense are primarily aimed at developing the reading and writing
prerequisite skills, as well as the development of primary literacy: phonemic
analysis and synthesis, identifying syllables in words, recognition of letters,
and establishing a connection between sounds and letters. For example, in
activity A 08 Magical stairs, children must place words on a drawn staircase
depending on the number of syllables – the word with the least syllables on the
lowest step, the word with the most syllables on the highest.
Along with general literacy, which, as noted earlier, is not limited to a topic,
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discipline, or context, language proficiency is also a prerequisite for the
development of those types of literacy that are related to individual disciplines,
such as mathematical literacy, natural science literacy, or ICT literacy. Therefore,
stimulating their development was also an impor tant par t of designing the
activities.

3. 2. Connecting areas of learning – transdisciplinarity
In addition to the competence of (general) literacy, the key competences for
lifelong learning also include the development of the competences of individual
disciplines, such as mathematical competence, natural science competence,
or digital competence (Official Journal of the European Union, 2018, C189). To
develop the above-mentioned competences, it is necessary not only to know
the facts of individual scientific disciplines, but also to be able and willing to
use the knowledge of a par ticular field, such as explaining (natural) phenomena,
solving (mathematical) problems, creating (digital) materials, and so on. Although
they focus on individual disciplines, they also share common features – they
include developing logical, rational, systematic, and creative thinking skills, as
well as knowledge of the terminology and language models they exhibit. In the
educational systems of par tner countries, these competences are traditionally
developed in various fields of study or school subjects. However, for their full
development, it is necessary to surpass the level of monodisciplinarity. For
example, encouraging logical thinking in mathematics will cer tainly contribute
to logical thinking in understanding cer tain natural phenomena.
It is especially impor tant to teach local vocabulary and language patterns to
students who are not taught in their native language. However, in addition
to understanding the terms of cer tain areas, the general level of language
communication abilities of students is also impor tant for the development of
mathematical and natural science literacy. For example, in the sentence If you
have nine sweets and you eat / someone takes / gives you two, how many
sweets do you have left? students should understand that the three different
verbs in the sentence imply that subtraction should be applied to get the correct
answer. Students who are taught in a language that is not their native language
need to be able to develop language communication skills so that they can
develop other competences.
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A 52

Therefore, in designing the activities created by the project, the goal was to
simultaneously create and encourage a basis for literacy development during
implementing the activities with a clearly defined linguistic-communicative
outcome. This has been made possible by integrating various fields of study,
i.e., forming activities in such a way that they are clearly focused on various
scientific and ar tistic disciplines in their topic or outcome. For example, in
activity A 52 How many...?, in addition to learning vocabulary related to local
and wild animals, children develop mathematical literacy.
Thus, a transition was made from monodisciplinarity (focusing exclusively
on language goals) to transdisciplinarity. It is manifested in activities in the
correlation of subject areas (physical education, natural science, music, visual
ar ts) and in the focus on the development of various types of literacy (reading,
mathematics, natural science, media, digital, multilingual, and multicultural
literacy).
While working on the project, transdisciplinarity was achieved at both the
horizontal and ver tical levels.
Horizontal transdisciplinarity implied the
collaboration of project team members who are exper ts in various scientific,
ar tistic, and professional fields. The activities they developed together include
elements related to different fields – the language area is always the star ting
point for interaction with literature, ar t, ICT, mathematics, social sciences, and
natural sciences.
Ver tical transdisciplinarity has been achieved through the active par ticipation
of project team members from different institutions and educational contexts
(primary schools and colleges that train primary school teachers (class teachers),
as well as those which train primary school subject teachers and secondary
school subject teachers), which is reflected in the activities adapted to different
ages of children.

3. 3. Multilingualism and language awareness
In designing the activities, the project members acknowledged the fact that the
environment of children for which the activities are intended is multilingual and
multicultural. In their families, the children use one or more languages other
than the language of the educational system. One of the impor tant tasks of the

12

2018-1-HR01-KA201-047499

Co-funded by the
Erasmus+ Programme
of the European Union

education system is to suppor t the multilingualism of its par ticipants and provide
the oppor tunities for its development. It is impor tant that the child can use all
the languages they know in a convenient and effective way. The documents
of the Council of the European Union state that the multilingual competence is
closely related to the competence of literacy. Multilingual competence refers
to the ability to understand, express and interpret concepts, thoughts, facts,
feelings, and opinions in different languages (Official Journal of the European
Union, 2018, C189:9), regardless of their degree of proficiency and regardless
of whether they are languages that the person has spontaneously mastered or
is learning them as foreign languages.
To achieve targetted multilingualism, the speaker, among other things, has to
develop linguistic awareness. In a broader sense, the term refers to raising
awareness of the existence of different languages (linguistic diversity) and thus
suppressing language prejudices and arousing the interest in other languages.
However, the notion of linguistic awareness is sometimes equated to one of its
subtypes – metalinguistic awareness. Metalinguistic awareness refers to the
awareness of language as a system – the elements that comprise it (sounds and
words), and the rules by which these elements are brought together (language
forms and functions). With the development of metalinguistic awareness,
children notice the peculiarities of the language structure in different languages,
which increases the effectiveness of their use.
In designing the activities created in the DEAL project, special attention was
paid to their appropriateness for the development of multilingualism, as well
as their effectiveness in the development of language awareness. All activities
are primarily aimed at the encouragement to learn the language of the official
par ticipating countries (Croatian, Macedonian, and Slovenian). However, most
of the activities can also be used to encourage students to master their native
language, as well as to master the language/languages of their environment
and learn foreign languages (all the activities are also available in English).
With that said, activities in English can help convey meaning, given that the
facilitator in most cases does not speak the child’s native language. Actions
are generally the same in all four languages. A smaller par t of the activities is
linguistically specific, for example, activity A 10 Letter connection is based on
a specific script of a par ticular language. However, it adapts easily to other
languages as well.
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A2
A 80

In linguistically heterogeneous groups of children, the same activity can be
per formed in different languages (the students’ native language and the
language of instruction, or the language of instruction and the foreign language
that the children learn at school...) in order to develop the language awareness
of all students.
Another par t of the activities is specifically aimed at developing metalinguistic
awareness. These are activities in which, through play and spontaneously, the
children’s attention is focused on the structural elements of a par ticular language.
These activities are aimed at identifying individual structures, exemplifying
their functions, and encouraging their proper use, the ultimate goal of which is
their spontaneous acquisition of the language and using it appropriately. For
example, activity A 02 Colour the words, is aimed at identifying the grammatical
gender of nouns and adjectives and their correlation in the gender, while
activity A 80 Numbers seeking words focuses on grammatically different word
forms expressing time. Although all three target languages are South Slavic
languages, they still differ in their grammatical structure, elements, and rules.
Therefore, the activities aimed at developing metalinguistic awareness could
not be translated, but required adaptation for each individual language.

3. 4. Intercultural competence
Children, who the activities created within the framework of the DEAL project
were aimed for, very often have a cultural background (along with the linguistic
one) that is different from the rest of the children in the educational system
that they are par t of. These children should be given as many oppor tunities
as possible to learn and experience a different culture, as well as enable
sharing of cultural experiences and knowledge among the par ticipants in the
education system. Therefore, an impor tant goal of educational activities should
be the development of intercultural competence – the ability to communicate
appropriately with members of another culture. Intercultural competence does
not only refer to identifying the similarities and differences between cultures,
or knowledge of different cultures, but also to developing a positive attitude to
different cultures, culturally-appropriate communication skills, and awareness
of oneself and others. Intercultural competence is an impor tant component of
the formation of the identity of multilingual people and the personal development
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of each individual. Therefore, its development should be an integral par t of any
targeted language learning.
In many activities, the cultural (and linguistic) experience of the child is taken
as the star ting point in order to learn the unknown and the unfamiliar through
the mediation of the known and the familiar. This is especially emphasized in
the activities dealing with the natural and material environment, free time, and
interpersonal relationships. Even when the child’s language is unknown to the
activity facilitator, it is always possible to begin the activities with naming things
in the child’s language. This makes the activity easier for the child, but also
shows respect for their language and culture. Most of the activities provide
an oppor tunity to share cultural experiences and develop a positive attitude
towards different cultures. The cultural component and the development of
intercultural competence can be the main goal of the activity (for example, the
activities of A 35 Tea par ty or A 61 Flags and countries), one of the goals (for
example, the selection of different cultural templates in the activity A 13 Getting
to know animals) or can be indirectly developed through frequent and targeted
activities that allow students to share cultural experiences (for example, A 43
Let’s prepare lunch, and A 26 House of words).
The main par t of the activity is the same in all the project languages, but
sometimes individual par ts of the activity differ due to different social and
cultural patterns (for example, currency, flags, literary templates), which are
adapted to the activities and language of a par ticular country.

A 35
A 61
A 13
A 43
A 26

3. 5. Different forms of learning
It is a fact that children do not acquire language skills only in schools and
through formal education. Existing language acquisition and literacy development
activities are often adapted only to formal, school-based learning, and too little
attention is paid to other forms of learning. Therefore, one of the main principles
in the design of the activities was their ability to be conducted in all situations.
Guided by the fact that, for a child, just being in a cer tain space, playing, and
socialising are all oppor tunities to adopt a language, special attention is paid
to language acquisition and literacy development in non-formal and informal
learning activities. The impor tance of using every possible learning situation
to develop language communication skills is also highlighted in EU Council
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documents, which state that people should “learn languages formally, nonformally and informally throughout their lives” (Official Journal of the European
Union, 2018, C189:9).
The International Organization for Economic Cooperation and Development
(OECD) defines these three types of learning as follows (OECD, n. d.; Werquin,
2007, Faure, Learning to be, UNESCO repor t, 1972):
a) Formal education implies institutional education with a well-defined and
structured educational system. It is always legally defined, and its end result is
the acquisition of cer tain knowledge and abilities.
b) Non-formal learning is a form of learning that involves non-institutional
educational activities in which cer tain knowledge is acquired, it is also prescribed
by a program, and par ticipation in such activities is voluntary.
c) Informal learning involves various forms of knowledge and skills acquisition that
encompass self-initiated or spontaneous forms of education, i.e., spontaneous
forms of knowledge transfer, attitudes, or skills.

A 79

A 21
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An example of formal learning is the primary and secondary education system,
an example of non-formal learning is a variety of organised courses, and an
example of informal learning is children’s play with peers and adults.
It is impor tant to emphasise that all three forms of education can be implemented
within the framework of formal school education: formal – in the classroom
with a teacher, informally – on a school trip, at the theatre, or at an event, and
informal – on holidays, at lunch, and in all forms of communication with each
other.
The activities developed within the project were designed to encourage
language acquisition in various learning situations. Par t of the activity can be
per formed in all three forms of training (for example, A 79 Exciting race), while
for a smaller par t of the activities, the target context is formal learning, as their
implementation implies specific competences of the (pre)school teacher (for
example, A 21 Linguistic hopschotch).
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3. 6. Innovation, creativity, and gameplay
The main star ting point in designing the activities was that they should be
attractive and interesting to children, so that during their implementation,
children are active and engaged, practising the language through play and
enter tainment. With that said, the activity also had to meet the criteria for
creativity – not only in how they are formed, but above all in encouraging children
to be creative in language. In addition, focusing on the language creativity of
children, as well as the element of gameplay, allows implementing the same
activity several times, without making it predictable or boring to the children.
Some activities also include competitive elements (for example, A 79 Exciting
race), so it is expected that children will be especially happy to do them.
Given that the language of a child’s education is found as the language of
instruction in the ver tical axis of the educational system in all educational
institutions, it was impor tant to approach language adoption and literacy
development through correlation with all areas of learning. Thus, a single activity
is very often verbally associated with areas of visual ar ts, music, physical
education, or natural science.
These star ting points, in synergy with each other, have contributed to innovation
and simple implementation of the developed activities. In suppor t of the synergy
of innovation and simplicity, there is also the fact that in some activities,
children’s games or board games previously familiar to children are given a new
and different way of implementation along with language content (for example,
the activity A 79 Exciting race or A 27 Pots and lids).
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4

Structure of activity description

A total of 80 activities were created as par t of the project. In the Base, they are
marked by a number and a name:
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A

18

01
02
03
04
05
06
07
08
09
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28

Magical cards
Color the words
Moo or woof
Our world, our map
Words from the box
Blanket of words
Letter hunter
Magical stairs
Colour ful socks
Letter connection
A Story from the magical hat
Chasing a word
Getting to know animals
Which sound I am hearing?
We build a city
When? What? How?
Lets Draw a monster
This is me, this is you
Going shopping
How many words are there in the sentence
Linguistic hopschotch
Bunny, bunny
Buzz and hiss
Eco, eco
Friendship
House of words
Pots and lids
Everyday I use..
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A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A

29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
61
62
63

Couples
Whose pet is hungry?
Let’s
Nest
Form a number
Stop, police
Tea par ty
What’s in the room
Why? When? Where?
Throw a die
Checkmate
Find and recognize your friend
In a pot, in a bowl
Act and say
Let’s prepare lunch
Our breakfast menu
We create a restaurant menu
In my surrounding I can see…
Let’s go to the doctor
Celebrating bir thday
Invitation to a bir thday par ty
Let’s prepare dinner
At a picnic
How many…
Birds play
I am telling you a story
We count in a circle
Hit me
Alphabet
Like a parrot
Colored shark
Car and traffic light
Flags and countries
Statue game
Jump down
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A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A
A

A 60
A 76
A 47
A 54
A 55
A 75
A 59
A 80

64
65
66
67
68
69
70
71
72
73
74
75
76
77
78
79
80

Left-right
What I’m doing - repeat after me
Discovering a puzzling picture
Play on the floor
Say BOOM
One, two, three – act now
Word relay race
Practice makes the …sentence
Months go by
What do you see?
Catch the rhythm
Star ting writing
Let’s get to know the theatre
Puppets
Grammatical Tic tac toe
Exciting race
Numbers seeking words

The names of the activities were designed to be memorable, distinctive, to
indicate the purpose or content of the activity, and to be interesting and
attractive to the end user – the child. The names were designated according to
one of the following definitions: subject (for example, A 60 Car and traffic light;
A 76 Let’s get to know the theatre; A 47 Let’s go to the doctor), the dominant
function or skill (A 54 I am telling you a story; A 55 We count in a circle; A 75
Star ting writing), and often contain elements of fun and play (for example A 59
Colored shark; A 80 Numbers seeking words).
The purpose of such naming convention was to encourage the child’s interest
and curiosity to discover and par ticipate in the activity – play.
Each activity is described in the same way, that is, the description of each activity
contains elements that serve as guides for their selection and implementation.
These include: name of activity, purpose of activity, primary age, subject,
learning context, material needed for implementation of activity, correlation,
expected duration, adaptability of duration, use of technology, form, literacy
focus, course of the activity, required material from the Base.
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Individual elements are also set as database search criteria (see Chapter 2).
All of the elements of descriptions of the activities were selected to provide
detailed and accurate information about user activities, goals, conditions of
implementation and method of implementation. We will explain each of them in
more detail.

4. 1. The user of the activity
Child – given that activities are intended for both early and preschool children
and primary school students, the term child or children is used in descriptions
of all activities. With that said, most activities are possible in all three forms of
learning – formal, non-formal, and informal, and since the word student refers
to a par ticipant in the formal learning process, this is an additional reason why
the word child was used in the descriptions of activities.
Primary age is defined as the age group of children for whom the activity is
primarily intended. Age groups in the activity description are defined by child
development periods: 3 – 5, 6 – 8, 9 – 11, 12 – 14, and they serve as a guide
to the facilitator when planning and selecting activities. The designation of the
age group serves as information for the facilitator about which level of extralinguistic and linguistic knowledge and abilities of the child is implied by the
implementation of individual activities. For example, if the activity requires that
the child knows how to read and write, regardless of the expected level of nonlinguistic knowledge, the primary age is not set to 3 – 5 years.
The definition of primary age arose from the opinion of the project team about the
age at which the described activity of the child would be most acceptable. Of
course, this definition does not always have to be accurate in practice. Children
of different ages, different language skills, and different cultural backgrounds
are often put together in the same group. The facilitator, taking into account
these circumstances, the interests, and the oppor tunities of children can carry
out the activities regardless of the proposed age.
For this reason, several age groups are specified in cer tain activities (for
example, A 37 Why? When? Where?, A 39 Checkmate, A 24 Eco, eco). For a
lower age group, the basic activity is assumed, and with a higher age group,
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the activity can be continued as suggested in the description, or in a way the
facilitator considers suitable for the children with whom they work.

4. 2. Goal of activity
The goal of the activity is determined by the linguistic and thematic focus
of the activity. The linguistic goal relates to raising language awareness (for
example, determining the phonemic structure of words, determining grammatical
characteristics), developing language skills (listening, reading, writing, and
speaking), and encouraging language production (for example, describing,
storytelling, conversation, dramatisation, etc.). The thematic definition of the
goal of activity refers to the main areas of the material and non-material world.
The topic defines the smallest content unit of the activity.
All the individual thematic and topical divisions of the activities can be classified
into 10 key thematic terms:
• mathematical terms: topics – numbers, counting, geometric shapes
• language terms: topics – grammar, syllables and words, sounds / letters, the
alphabet
• language creativity: topics – writing, speaking, reading, conversation,
• food: topics – fruit, vegetables, dishes, menus
• free time: topics – toys, spor ts, books / picture books
• material environment: topics – home and habitation, objects, buildings,
institutions, money, clothing, colours
• natural environment: topics – nature, sounds, seasons, months
• plants, animals, and food: topics – animals, fruit, vegetables
• human and interpersonal relationships: topics – feelings, friendship, people
and professions, body par ts
• space and spatial movement: topics – traffic, spatial orientation, movement
These 10 thematic terms allow for easier database searching. The search
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instructions are described in the last par t of this Handbook.
Correlation is used as a term that defines the relationship of a language to
other disciplines or subject areas within the described activity. Areas: Physical
Education, Science and Social Studies, Music, and Visual Ar ts. For example,
actions that contain movement or dance are designated as correlated with
Physical Education; if their content is related to natural or social events and
phenomena, a correlation with Science and Social Studies is indicated, and
regardless of whether they contain musical or visual expression, Visual Ar ts
and Music are indicated in the correlation.
For example, the activity of A 15 We Build a City entails a correlation with
Physical Education, Visual Ar ts, and Science and Social Studies. Navigating an
imaginary city, from one point to another (libraries, schools, markets, etc.) in
addition to talking and drawing, includes connecting the specified areas. Activity
A 33 Form a number implements the correlation of Mathematics and Physical
Education due to the fact that it contains exercising, movement, number, and
geometric shapes as mathematical terms.

A 15

A 33

Literacy focus shows which types of literacy develop with individual activities:
reading literacy, mathematical literacy, natural science literacy, media literacy,
digital literacy, multilingual and multicultural literacy.
Outcomes contain the listed results that children achieve by per forming the
activities. The outcomes help in planning the activities. Depending on what
they want children to achieve (for example, they can name farm animals, they
can divide a word into syllables, they can describe the room they are in), the
facilitator would choose an activity accordingly. The outcomes represent the
adoption of content, facts, and abilities that children will develop during their
par ticipation. Accordingly, the results are aimed at adopting preliminary reading
and writing skills, initial reading and writing, mastering grammatical structures,
language skills (writing, reading, listening, and speaking), and language
production. It is impor tant to emphasize that several different activities have
the same outcomes, that is, a single activity often involves achieving more than
one outcome.
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4. 3. Conditions for the implementation of activities

A 17

Context of learning is determined by whether the activity is appropriate for
implementing in formal, non-formal, or informal learning situations.
The primary learning context is always specified for each activity. Since
the focus was on all forms of learning, activities that can be conducted in
informal and informational settings, along with the formal, are predominant.
However, facilitators who are teachers can introduce such activities as par t of
the curriculum into formal (school) instruction. Since non-formal and informal
learning do not have firm boundaries, some activities list both options, and it
depends on the facilitator how and when they should be used.
For example, in activity A 17 Lets Draw a Monster, the context of learning is
defined as non-formal, because such a way of drawing along with describing
involves elements of playing and competing fits very well into programs outside
of school. The activity is also possible in a formal context, though. For example,
in a Croatian Language lesson, it can be per formed while covering description;
in a Science and Social Studies lesson, it can fit into studying the human body;
and in Mathematics it can be associated with the adoption of the terms of
numbers, addition, and subtraction.
Form of activity refers to the method of organizational work – whether the
activity is carried out with children in groups, individually or in pairs. Cer tain
activities can be implemented in several forms. Sometimes this will depend
on the selected outcomes, on the age of the children or their number, so the
facilitator can determine the form in which they will per form their activities.
Expected duration determines the optimal duration of the activity. A significant
number of the activities is 5 –10 minutes long, so in a formal context, they can
be conducted at different stages of the lesson.
Adaptability of duration refers to a possible change in the activity content
to shor ten or extend its duration. If the activity is adaptable, the facilitator will
estimate how much time they will spend with children per forming the activity,
whether they will do the activity in a shor tened version, if possible, or expand
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and extend it. The activity can be extended so that after the main activity there
will be a continuation, whether the one indicated in the description of the
activity or in a way developed by the facilitator him/herself.
Use of technology determines whether the activity requires technology. Since
many activities are intended for non-formal and informal implementation, we
made sure that they are designed so that they can be implemented without
the use of technology. However, any activity can also be implemented using
(available) technology. For example, drawings, photos, and flashcards from
the Base can be printed in card form. However, if there is available technology
(computer, projector), and the content allows it, then it is possible to implement
activities using the technology – images and cards can be displayed on the
computer.
Material required for implementation of activity is what the facilitator must
prepare in advance so that they can per form the activity, for example: scissors,
glue, coloured paper, etc. Examples of sentences, words, sounds, images,
and similar stimuli are listed as Base Material.

4. 4. Method of activity implementation
Course of activity is a description of how an activity is per formed and consists
of several par ts:
Preparation: everything that the facilitator should prepare before carrying out
the activity is listed: the necessary items (for example, scissors, glue, paper,
chalk...) and content from the Base (photos, drawings, text cards or instructions
for the facilitator), which also need to be prepared before carrying out the
activity. Depending on the activity, both the spatial conditions of implementation
and the spatial arrangement of children and materials are described.
Main implementation of activity: both the course and method of implementation
of the activity are comprehensively and accurately described. The tasks and
actions of the facilitator, as well as the tasks, actions, and expectations of
children are clearly defined.
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Continuation of activity: if it is possible to continue, change, or supplement the
implementation of the activity, specific suggestions for continuation are listed.
The suggestions are directed horizontally – content expansion (for example,
do the same activity with a different material and spatial context) or ver tically
– extend the activity with a more complex linguistic or spatial per formance
(for example, morphological and syntactic changes – after the words, create
sentences and text; more complex movement and indication).
Base material contains a list of content and incentives for activities available
to the facilitator in the Base. The prepared materials can be studied, copied,
and prepared for children’s use by the facilitator, or displayed on a computer,
tablet, or mobile phone, depending on the activity and the spatial and material
conditions.
Various types of incentives are available in the Base:
Photographs, drawings, and templates for board games – All photographs
and all drawings, i.e., graphic materials were created for the purposes of
Project DEAL. The project team members are their authors, and, except for the
purposes for which these materials were created (implementation of language
activities created within the framework of the DEAL project), the materials must
not be used for other purposes. In addition, they must not be changed or
reworked, except in the method provided for in the description of individual
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activities (for example, colouring a drawing). If they are used in an integrated
and original form to per form other learning activities developed by the facilitator
him/herself or as par t of training materials for use in the classroom, their source
must be cited. Graphic materials developed in the DEAL project must not be
used as illustrations or as par t of any printed materials by authors or editors
who are not members of the DEAL project.

Text cards – text cards contain letters,
words, or sentences intended for children
as an incentive to per form activities.
All of them are graphically uniform and
are tailored for each individual activity,
so, as is also the case with drawings
and photographs, they only need to be
printed out without any adjustments for
the implementation of activities.
Textual templates for facilitators
– Templates have been prepared for
facilitators that provide examples of the
text that the facilitator utters during the
activities in order to achieve the goals
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(sentences, questions, answers; example poems and stories as activity star ting
points; and various other sources to supplement the activities). They can be
printed out or used on a computer, tablet, or mobile phone.
In order to clearly show how to form a description of an activity and how the
aforementioned theoretical principles are presented in them, we give specific
examples of two types of activity.

5

Examples of described activities

The activity of Colour the Words is content-wise determined by keywords:
language terms, material environment, plants, animals, and food.

A 02 Colour the Words

A 02

Goal of activity:
• adopting nouns and adjectives
• categorisation of vocabulary
• active listening
Primary age: 7 – 9, 10 – 14 (depending on the degree of language proficiency)
Topic: not defined
Context of learning: non-formal
Material required for implementation of activity:
Coloured pencils or markers, word cards (from the Base)
Correlation: Science and Social Studies, Visual Ar ts
Expected duration: 20 – 30 minutes
Adaptability of duration: Adaptable
Use of technology: none
Form of activity: group work, pair work
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Outcomes:
• the child will adopt the concept of gender classification of nouns
• the child will recognise the gender of nouns
• the child will be able to concord adjectives and nouns according to gender
Literacy focus: reading literacy, natural science literacy
Course of the activity:
Preparation:
The facilitator prepares cards with masculine, feminine, and neuter nouns. Nouns
of different genders are written in different colours, for example: masculine
nouns are blue, feminine nouns are red, and neuter nouns are yellow. The
cards are placed on the board or a wall, and the facilitator asks a child to
touch a word. When the child touches it, the child tries to read the word. If it is
difficult for a child to read the word, the facilitator helps him/her. The facilitator
should check whether all children understand the meaning of each noun. If not,
the noun is explained.
Main implementation of activity:
The facilitator prepares cards with adjectives. All adjectives are in different
genders, but they are all accessible to children so they can see them. The child
chooses an adjective, reads it, and connects it with the noun. If everything is
done correctly, the child colours the adjective the same colour as the noun
(blue for masculine, red for feminine, yellow for neuter).
Note: one adjective can correspond to several nouns.
Continuation of activity:
Depending on language proficiency, the child can make sentences in which
the coloured adjective and noun appear. He/she can also change the adjective
depending on the gender of the noun.
Base material:
• cards with nouns (printed in colour)
(Cards with masculine, feminine and neuter nouns, in respective languages).
• cards with adjectives:
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big, coloured, transparent, deep, green, brown, colour ful, heavy, big, small,
cheer ful, huge, fast, round, wooden, metal, grey, long, tall, purple, beautiful,
yellow, fat, empty (and their variations according to gender in their respective
languages).

Colour the Words is an example of a grammatical activity that correlates with
Science and Social Studies and Visual Ar ts and focuses on reading and natural
science literacy. It is aimed at older children and children with a higher degree of
language proficiency. Its main purpose is to adopt nouns and adjectives, and to
understand the grammatical relations of their agreement / concord. Agreement
or concord in gender, number, and case is a grammatical connection of words
which is difficult for non-native speakers of Croatian/Slovenian/Macedonian
to master, especially if their native language does not have the grammatical
category of gender. Therefore, each oppor tunity for its training and repetition
is useful. Exercise and repetition are also often unpopular actions in formal
learning if they are always per formed the same way. Thus, an activity such as
this can be a teaching challenge as well. This is one of the possible ways to
implement it, and various customization options are offered as well. Preparation
of the Base material is required.
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The activity Everyday I Use is content-wise defined by the keywords: material
environment, human and interpersonal relationships.

A 28 Every day I use

A 28

Goal of activity:
• learning vocabulary and categorization
• naming jobs / professions (masculine and feminine versions of names) and
tools / items used in individual professions
• come up with new words for jobs / professions
Primary age: 3 – 5, 6 – 8, 9 – 11
Topic: everyday activities, tools / items used in cer tain professions
Context of learning: informal
Material required for implementation of activity: cards with pictures /
drawings from the database
Correlation: Science and Social Studies, Visual Ar ts
Expected duration: 20 minutes
Adaptability of duration: not adaptable
Use of technology: none
Form of activity: group work, pair work
Outcomes:
• the child can understand the principle by which individual words can be
grouped (categorization)
• understand the differences and similarities between biological and grammatical
gender
• the child can explain how cer tain tools / items are used
• the child can name masculine and feminine variants of names of individual
jobs / professions
Literacy focus: natural science literacy, multilingual and multicultural literacy
activity
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Course of the activity:
Preparation: The facilitator prepares pictures from the database. One picture
should show professions, and the other should show items that people use in
cer tain professions.
Main implementation of activity: children should be divided into groups or
pairs. One group receives pictures of professions, and the other receives
pictures of items used in cer tain professions. One child describes an object
from a picture, and another child who has the picture of a profession for which
this object is necessary must recognise it and express it. For example, one
child says: “I have an object with which I can comb my hair.” The other child
responds: “This is what I need. I’m a hairdresser. (or this is mine...).”
Note: The recognition status depends on the child’s age. For example, it is
enough that younger children simply say that it is a hairdresser. The facilitator
can also add other images.
Continuation of activity: one child can get several pictures of randomly
selected items, and another child can get a picture of a job / profession. From
all the offered pictures of objects, the child should choose only those objects
that are used in his/her profession, and know how to explain how they are
used. The winner is the one who collected the most items and knew how to
explain how they are used.
Base material:
• cards with pictures / drawings
teacher – blackboard (something is written on the blackboard)
doctor – stethoscope
chef – pot and ladle
painter – brush and palette
sweeper – broom
florist – bouquet of flowers
bus driver – bus
salesperson – cash register
firefighter – fire hose
police officer – hand-held STOP sign
librarian – book
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Everyday I Use is an example of a more complex activity that correlates with
Visual Ar ts and Science and Social Studies and focuses on natural science
literacy and multilingual and multicultural literacy. It is suitable for several
different age groups, because it can be per formed very easily, in its basic
version, and there are many options for supplementation: from naming words,
using images, from constructing sentences to creating texts. It is expected that
the facilitator should freely and creatively make his/her own adjustments to the
actions described here. Here it is also necessary to emphasize that in case
of misunderstandings, the facilitator should contrastively use the child’s native
language and English as the intermediary language. Ar t is also a universal
transmitter of the unknown meaning of a word.
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6

Methodological notes on the implementation
of activities

The main goal of all activities is to adopt the language and develop literacy.
This goal is achieved through didactic games, present in the core of all the
activities. The child always plays an active role in implementation. For this
reason, the activity facilitator should know how to encourage the child to
par ticipate actively.
Activity facilitators
One of the star ting points in the formation of the activities was the fact that in
all situations of language acquisition, children are not surrounded exclusively
with people who are formally educated to teach the language. This is true
only in the formal education system, in working in the classroom. Children
attend various workshops and organised daycare or after-school centres where
they socialise, study, and play. Children are then very often in contact with
people who do not have a formal language education. These are the people
that children encounter in reception centers, asylum centres, shelters, and
children’s workshops: volunteers, assistants, social workers, and so on. In the
school system, they can also be professional people who deal with children
outside of class (teachers, psychologists, social pedagogists, etc.). Because
of this, the activities are designed in such a way that they can be per formed
by all potential facilitators in both institutional and non-institutional encounters
with disadvantaged children, regardless of their formal education.
The facilitator leads the activity and often (as indicated in the activity), after
some time, gives his/her role as a leader to the children. The facilitator should
plan and familiarize him/herself with the activities that he/she will per form in
order to be flexible in allowing his/her role to be played by children, as well as
be creative in possible future activity design. In addition, the facilitator must
be sensitised for children’s par ticipation in the activities. This means that the
facilitator must recognise the moment to change a par t of the activity to keep
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the children interested, or the moment to stop the activity.
Interaction and support in the implementation of activities
Children need to be interested in the activity, and in most cases, showing the
prepared material, pronouncing the name of the activity, or giving instructions on
how to per form it should suffice. The goal is for children to actively par ticipate
in activities through all forms of expression that the activities encourage:
speech, writing, reading, counting, showing, moving, dramatizing, drawing,
dancing, music, and singing. In a number of activities, these are interrelated
and inter twined. When the facilitator feels that children have had enough of the
activity, we recommend that he/she stop it. There is no point in forcing children
to par ticipate. In addition, if a child does not want to par ticipate in activities,
they can do something else, according to their own choice. The facilitator
should, in that case, provide the child with space within the group where this
would be possible without feeling rejected. At the same time, if the child at any
time shows interest, he/she must be allowed to par ticipate. Also keep in mind
the fact that some children may be happy to par ticipate in activities, but will not
be comfor table with speaking during the activity. In no case should children be
forced to do this, but let them talk as much as they want and when they want.
The facilitator is the child’s language and speech model. It is desirable that he/
she uses a simple, child-friendly language, speaks and enunciates clearly, in
literary or standard language, often repeats words that he/she wants the child
to adopt, and to give the child a chance to express him/herself in speaking.
The facilitator should correct the child’s speech indirectly, by repeating the
correct form, especially at a younger age. As achieving spontaneity in the child’s
expression is desirable, it is sometimes even impractical to constantly correct
children. In par ticular, the facilitator should never ask the child to constantly
repeat something correctly, because the result will often be that the child shuts
down and does not want to communicate anymore. It is impor tant to remember
that spontaneous communication is more useful than correcting and persisting
in grammatical accuracy when per forming activities. This interrupts spontaneity,
the activity ceases to resemble the natural way of communication and language
acquisition, and the undesirable effect of “schoolification” is achieved. Activities
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should also remain playful, spontaneous, natural, and simple, especially those
conducted in non-formal and informal learning situations. It is a good idea
for the facilitator to evoke their own feeling, which he/she (as an adult) would
have if he/she were constantly corrected in an unfamiliar language. Of course,
most people would lose interest in learning the language. Praise is also crucial.
Every noticeable linguistic step forward of a child should be used to praise
their language progress. The child should be praised using expressions such
as: “You said that well”, “Bravo, keep doing that”, “This is good”, “You’re getting
better.”
It is desirable that the facilitator, depending on the child’s knowledge of a
new language, if possible, star ts from the child’s known, native language. If
necessary, they can also star t from English as the intermediary language.
Regardless of the fact that the facilitator may not know the child’s native
language, he/she will show respect and build a trusting relationship with the
child. This can also be an oppor tunity for fun and relaxed games in which the
role of students and teachers shifts, in which children are happy to par ticipate.
It has already been said that many activities contribute to the development of
intercultural competence. This is especially true when they begin with customs
and habits that exist in different cultures from which children come. All the
activities are so designed that it is a topic that will bring children together
with acceptance and understanding of diversity. The implementation of such
activities is an occasion to meet, communicate, and accept each other – social
inclusion.
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7

Base structure and searching

The goal of the Project DEAL database is to make it easy to search, view,
save, and print the contents of multimedia files. Multimedia files include those
that contain descriptions of activities for adopting languages, in the form of
written text, and a number of different related accompanying files containing
text, illustrations, photographs, sounds, and video. The database is publicly
accessible via the Internet, and the search is per formed using a web browser.
The most modern and free and almost universally known and frequently used
Google Drive service is used.

7.1. Database structure
The database consists of tables and several interconnected multimedia files.
The files are linked as a whole using Google Spreadsheets, which, in addition
to the main activity descriptions, also contain links to folders and files that
together comprise individual activities for language adoption.
80 activities for language adoption are stored in the database. The activities
are described using the main tables and a total of 1,697 folders and files that
take up 1.5 GB of memory space.
The database consists of a main table containing the searchable initial description
of each of the activitied and associated folders and multimedia files (Figure 1).
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Main table
(separate for English, Croatian,
Macedonian, and Slovenian)

*separate for English,

The main
activity folder
with accompanying
text files
(for example, text
cards)

Croatian, Macedonian, and

*separate for English,

Slovenian

Croatian, Macedonian, and

File with the main
textual description
of the activity

Folder with
accompanying
multimedia files
(illustrations,
photographs, sound,
video)

Slovenian

F i gu re 1 : Stru c ture of the p roj ect D EAL dat abase
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The main table (separate for English, Croatian, Macedonian, and Slovenian)
contains descriptions of 80 language adoption activities, which are described
by the following attributes, i.e., they have the following columns:
• ordinal number of the activity
• name of activity
• keywords
• age of par ticipants
• context of learning
• correlation
• expected duration
• contains images (Yes or No)
• contains sounds (Yes or No)
• contains video (Yes or No)
• link to the main activity description text file
• link to the main activity folder
• link to the folder with multimedia files.
The structure and par t of the content of the main table are shown in Figure 2.
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F i gu re 2 : Stru c ture a nd p a r t of t he co ntent s o f t he main t able o f t he DE A L
database
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7. 2. Programming tools used to create the database
For formatting, entering data, and searching the DEAL database, the standard,
very well-known, widely distributed, and free online service Google Drive
was used. In addition to the ability to upload and store various types of files
online (texts, drawings, photographs, sounds, videos, ...), the corresponding
Google apps can be used to create text files, spreadsheets, presentations,
questionnaires or tests, drawings, and much more, online and in collaboration
with other users. It is not necessary to install any special programs on your
personal computer for this purpose, since everything is done using web browser
programs (Chrome, Mozilla Firefox, Opera, Edge, etc.).
In this way, files uploaded or created on the Internet can be shared with other
users for joint editing or just for reading or searching.
Data in Google Drive is protected from viruses and loss. A backup copy of the
data can also be made at any time and saved on your own personal computer
or on other data carriers (USB drives, external magnetic hard drives or SSD
(solid-state drives) ...).
Searching for data entered using Google Drive can be per formed on almost
all computer platforms and on different operating systems. Personal desktops
and laptops with Windows, GNU/Linux and Mac OS operating systems are
suppor ted, as well as mobile computers such as smar tphones and tablets with
Android and iOS operating systems. Mobile computers can also have special
applications installed for creating and editing files that are stored in Google
Drive (for example, for formatting text, spreadsheets, presentations, and forms).

7. 3. Database searching
There are two main ways to search the main table in the DEAL database: Less
complex, with the CTRL + F option, and more complex, using filters.
Both search modes are not specific to Google Drive, but they are standard
and commonly used search options in other apps as well. For example, CTRL
+ F searches are per formed in text programs, spreadsheets, presentations,
web browsers, and other programs, while more complex filter searches are
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per formed in various applications that work with data in spreadsheets (Microsoft
Excel, LibreOffice Calc, Google Sheets...).

1 – A simple search using CTRL + F

The main database table can be accessed from the main page of the Project
DEAL website by selecting the Results option in the main menu, and then
selecting the link to the database located in one of the displayed posts. There
are separate main tables for English, Croatian, Macedonian, and Slovenian
language.
The main table of the DEAL database is searchable by the content of all its
attributes, i.e., text in all columns, except for columns containing links.
After opening the main table of the DEAL database, you can star t a simple
search: on the keyboard, you need to press the CTRL + F key combination (the
Ctrl key is pressed and held, and at the same time, the F key is briefly pressed
again).
After that, you can enter the text you are searching for in the table at the upperright area on the main table screen of the DEAL database (Figure 3).

Figure 3: Location of the upper-right part of the screen for a simple
search using CTRL + F (“Find in sheet”)
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After entering the requested text in the “Find in sheet” field, you immediately
receive information on how many times the requested text appears in the main
table, while each occurrence of that text in the table is marked with a different
cell background color (here a bright green cell background color is shown), and
it is thus possible to determine in which language adoption activities the text
appears.
Example: a search for activities that contain the word “animals” in their keywords.
After entering this word in the “Find in sheet” field, all occurrences of this word
in the table are immediately marked in the table, and in this example, it is in
column 3. keywords (Figure 4) in activity 1, 2, 3, 13, and so on. The slider on
the right edge of the table or the mouse wheel can be used to scroll the table
toward the bottom and see all the occurrences of this text in the table.

Figure 4: Example of a search using CTRL + F: a search for
activities that mention the word “animals” in keywords
After that, in the appropriate row where the word “animals” appears, you can
select links in columns 11. Activity description, 12. Main activity folder and 13.
Activity images folder.
If the link is selected in the first row of the table and in column 11. Activity
description, the content of the main text of the activity description is obtained
(Figure 5). In the upper-right area of the preview window for this text, you will
see a printer thumbnail that can be used to print this text on the printer, and a
thumbnail that indicates that the text can be saved on your computer or mobile
device.
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Figure 5: The content of the main text of the activity description
called “Magical cards”
If in the same first row you select the link in column 12. Main activity folder, it
shows the contents of the folder where the text of the main activity description
is located, and in some other activities, you might find additional text or .pdf
files with cards and the like.
If in the same first row you select the link in column 13. Activity images folder,
you get a pictorial representation of all additional multimedia files, which can
contain illustrations, photographs, sounds, or videos (Figure 6).
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Figure 6: The contents of the activity images folder for the activity called
“Magical cards”

2 – A more complex search using filters

In a more complex search, you can use filters to set more complex conditions
to display only those activities in the main table that meet cer tain conditions or
criteria.
The parameters for filtering entries in the main table include steps 1 and 2,
which are shown in the upper-left area of Figure 7.

1
2
Figure 7: Steps to enable filtering of entries in the main activity table
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After enabling the entry filtering function
in the main action table, new parameters
are provided in the column headers of
the table (Figure 8), where conditions for
displaying entries that meet cer tain criteria
can be set. First, select the column (Step
1), and then clear the suggested selection
of all values contained in the value display
criteria (Step 2). Instead of all the values
presented in this column, you can select
(check) only those values that the entries
in the search should contain, for example,
the age of par ticipants should be only 3 –
5 years.
Such search conditions (filtering) can be
defined for all columns of the main activity
table, except, of course, for columns
containing links, since it makes no sense
to set conditions for displaying individual
entries.

1

2

Figure 8: Selecting a column to
filter and preparing to set up
criteria for displaying entries

In such more complex search queries, more than one condition can also be
set, and thus the logical operator AND. Using AND, only the entries that match
all the set search conditions are displayed.
For example, show activity entries that meet the following conditions:
the participants’ age must be 3 – 5 years old AND the context of learning
must be non-formal AND contain images must be Yes.
The results of this search are temporary and are shown in Figure 9. When
displaying search results, it is always good to position yourself at the top of the
table, in the first entry, to see all the entries (using the mouse wheel or using
the slider on the right edge of the table).
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Figure 9: Results of a single search of the main activity table

Figure 10: Disabling filtering parameters using the X tag to
re-view all entries in the table to start a new search

The list of activities in the main table can also be sor ted by ascending and
descending values in an individual column, by selecting the options “Sor t A -->
Z” or “Sor t Z --> A” when defining search conditions (Figure 8).
After viewing the search results (viewing folders and files using the links in
columns 11, or 12, or 13), you can star t a new search, that is, display all
entries again, by selecting the X icon in the upper-right par t of the table (Figure
10, marked with number 1).
After all the entries are shown in this way, you should set your position to
the first entry in the table (using the mouse wheel or the slider). You can
then star t a new search, as shown in Figure 7.
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At any time, the contents of the main activity table can be saved on your computer
using the “Download” option in the “File” drop-down menu and choosing the file
format to download (examples include .XLSX, .PDF, and the like).
You can also print the table contents using the “Print” option in the “File” dropdown menu.
The described search modes are also displayed in the video (Figure 11).
(https://bit.ly/304pSkH)

Figure 11: Home page of the video explaining how to search the DEAL Project
database.

VIDEO
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In the end…

We hope that the activities developed within the DEAL project framework will
be useful and interesting both to you and the children you are helping with
Croatian/Slovenian/Macedonian, and that you will be happy to implement them.
We invite you to share your experiences of implementing them with us. We
would be par ticularly happy to receive suggestions for their improvement and
advancement.
You can write to us at:

info@project-deal.eu
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